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This project has been funded with Federal funds rom the Depart-
ment of Health, Education, arnd Welfare, United States ©ffice of
Education, Women's Educational Equity Act Program. under con-
tract number 300-77:0515. The contents of this publication donat
necessarily reflect the views or policies of the Uniled States Qllice
ol Education, the Department of Health, Education, ana Welfare;
nor does mention of trade names, commetcial products or organ-
izations imply endorsement. by the UUnited States Coverpmer!,
Malerials may be reproduced without permission, but credit would
be apprecrated.

DISCRIMINATION PROHIBITED~Nao person in the United States
shall, onthe ground of race, color, or national origin, be excluded
from participation in, be denied the benefits of, or be subjected to
discrimination under any- program or aclivity receiving Federal
financial assistance, of be so ireated.on the basis ol sex under most
education programs or activities receiving Federal assistance.

About the Women's Educational Equity Cﬂmmumcanoné Net-

work—WEECN is an informaiion service and communication sys-

tem established in 1977 and operated by the Far West Laboratory
for the U 5. Office of Education under the auspices of the Women's
Educational Equily Act, As an informationservice, WEECN collects,
screens, classifies, stores, and provides informationon projects and
materialsrelated to women's educational equity. As a communica-
tion system, WEECN facilitates contact among persuns, groups and

_agencies who. are working on behalf of women's educational

equity. Users of WEECN include teachers, administrators, course-
lors, curriculym specialists, preservice.and inservice trainefs, re-
searchers, stéents parents, and cilizens.

If you would like to know more abaul WEECN, plesse write lous..
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The mood that was responsible for Callfornia's Proposition 13 is

surfacing throughout the U.5, MNo one knows its eventual impact on

. education. However, to'the extent that It will mean less money, It

’strengthgnﬁ an Exl;t?ng trend caused by other factors. . For those concerned
with women's educational equity, these budgetary constraints come at a. :
difflcult time. Before there can be non-sexist education, there has ’ o L
be ‘In-service: training, Impleémeéntation of Title IX and the Vdcatlonal
Education.Act of 19765 purchase of new textbooks, affirmative\action pro-
grams, etc. Each of these requlres money. . However, even when\ we are -
able to provide non-sexist ‘éducatlon, chlldrgn w{1l still be n'Fluen;ed
bv SEX ste féﬂtyplﬂg in - the soclety around them,

What can we dol when we do ‘not have adequaté money for new pragrams

. and when we have® limited prefogatives to effect change, we have to consider
- alternatives. One afternative is presented in this awareness kit. First,!
' . lt“provides information on the portrayals of women and men in two media,
instructional mater!&1s and televislon. Second, it discusses how to
evaluate and choose ‘the best medima materials from-those that exist. .
Third, it recommends actions that will help to eliminate sex steréﬁtypln%i
in Iﬂstructlgnal materlals and talevislan And fourth, it’ suggests an
approach to teaching childrén how to be aware of dex stareotyplng In the
medla so they can better dounter It themselves. The goal of the awareness
kit is to.make both-adults and children active, rather than passive, :
Ecnsumgri efizhe media's Messagdes . ‘ '

'The awaraness kit emphasizes the effects of sex’ stereotyping on
girls and women, refleétlng our belief that sexlsm disadvantages females
more than males. However, we ackﬂowledge the need for a.thorough dliscussion
of the effects of sex stereotyping on boys and men and encourage others to

uéEVElQp these mater;als Moreover, sex is only one basis for stereotyping.
Race, physical or meqtal handlcap, age, and natlonal origin. are a few of
. " the éthers. A Slﬁgle awareness kit cannot discuss all forms of stereatyplng.
B! ‘However, when possible, we suggest ways of developing an awareness of other
Stereotypes in media mé saggz. v

The idea fgrga medla awarenegs kit grew out of EEDVEFSEEIQHS with
several teachers who are concerned about the effects of sex stereatyplng
on children. In particular, | wish to thank Jo Ann Denbow and Mary Bacon.
Ms. Denbow was Coordinator of a Title IV-( project "Realizing Opportunities
for Grawiﬁg Equal Iy andiis qaw Vice-principal of Nordstrom School in
Hnrg\n HI11, California. She‘participated In these early discussions -and
reviewed the first draft. Dr..Bacon is Director of Student Services at_the
Ravenswood City School District' in East Palo Al'to, California. She also
reviewed a draft of the awareness kit. Thelr comments have been incdrporated
in this-verslon. Finally, thanks to Dr. Q rguerite Follett of the Women's
Program Staff for her help and guidance on this publication.
The gartcaﬂs.weré.draWﬁ-by Dr.:Suzanne Pingree, LEGEUFE?, Women's
. Studies Program, University of Wisconsin, Madison, Wiseconsin.
] . | L . - Matilda Butler ¥
\\ - WEECN Director
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Lo INTRODUCTION -

1
|
_ As parents and educators, we are \ , has spent about 15,000 hours watching
 eager to sed our children and students television. Host of,the programs viewed
_become active learnefs. We stress the are Q;sj,ncdrfnrlgntertalnmrnt, i few
Importance of attending school, paylng for Information. But, as in the case: of
‘attentlon, doing assignments, and othér instructional materials, there is a per-
academic activities. Book learning often vasive message about the roles, occupa=
comes first, but we also emphasize social tlons, and activities of females and
adjustment and personal grovwth, No ‘ males.
‘mat ter where we . place our prioritles, ' . A s
we- hope for positlive outcomes, We want ’ These two media, Instructlonal
‘our chlldren and students to reach materfals and television, are major
adulthood. wl th the skills and knowledge, influences on the development of child-
necessary to create gatisfying 1lves, l; ren, |If we listen to children talk,
; we find that their conversations often
Hgst of a Chl]d s school haurs are. ? deal with television programs. The
spent with learning materials of Vafiﬂus " words, mannerisms, and. actions of favor-
kinds. By the time a child EDmEIEEeE F ite characters are repeated. Films,
high schoal, she or he has spent approx=, . . phonbgraph records, radio, magazines,
imately IQ,OQD hours with textbooks and : _ newspapers, and books other than text-
othar ipstructional materials, The ' , books later joln television and Instruc=
: materials are desngned to teach reading.\ tlonal materlals as important media in
-math, history, and other school subjects.) children's lives.
But when we examine these materials, ve \ ‘ :
find there arc additional messages. One Because thildren spend so much of
pervasive message concerns the roles, v ! thelr time In the presence of media,
occupations, and activities of glrls and i we need to find ways of helping them
boys, women and men. . . . become critical consumers of media.
. In this awareness kit, we are following
,—~ When thinking about chlldrEﬂ s educa~ _an approach to ''critical consumption
: tion, we often forget that they also C tralning' that is belng used suceessfully
learn from television. By the time a ~ by government agencies, citizens' groups,
child completes, high school, she or he and others. For example, citizens' :

-y
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groups have pFEPﬂréd kits to traln con-
sumers In'the critical reading of product
- labels (see pubflications. such as Con-
sumer's Gulde to Food Labels and Read
the Label, “Set a Better Table). 1In the
schools, courses teach students how to
analyze bias in news storles. The
. Consumers' Unlon has produced and dis-
. tributed a film for children, The 5ix
~Billion 555 Sell, on the glmmlckg of t
advertising, The federal goverament 's
Consumer Information Service prepares
- pamphlels ‘and other materials: deallng
with many purchasing decislons and -
household management .

. u ’ !
This awareness kit:
e Describes the kind and™ Extent of sex- .
ism In Iﬁstru;ticﬁal materlals and
television programs; .
® Pravides~quidelines for analyzing
sexism-in nnstru:tlﬂnal materials and
television programs;
® Develops worksheets that help students.
~ become critical consumers of the
medla, :

O
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‘ ~ INSTRUCTIONAL MATERIALS o
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AND WE THOUGHT THEY WERE JUST LEARNING® . and men-a;iwgll as ngls and boys that
~ TO READ. . , - are found in instructional materials and
e television. » '

= = A B . B
* 3

The messages found In children's books,

elementary and sécondary textbooks,

and career educatlon materlals are so
;*ianglstgnt that It"Is' not surprising to
children learning from them what to

and do as well as how to'read. A

v - —— — - . régant review by Matilda Butler and
Seven-year-old Edward, whose wl]llam Palsley of the many studies of
parents are employed and share . children's literature dISEUSSEs thc
equally |r housework, was asked: = evidence in terms of.
what mothers do. He replTed, . .
NTh , L = - e " . i
Mhon asked what fathers do he ' . e TEXT: about 75 percent of the char-
replied,.'They work at the _ ?&t&FEraFE §QY§ aﬁé m§ﬁiiwhile
_ -l office." S . . . ‘@n]y 25 percent are girls.
7 - o -— # and women.

= — — = — . ® PICTURES: about 75 percent of char=
Preschooler Judy and other girls | . acters depicted are boys and .
In the class wlllingly danced to men; 25 percent are qirls and
‘the soldler music and to the wed-| women . ’ _ :
ding musle. Sam and other boys ' ‘ :
in the class danced to the .sol- e TITLES: more than 75 percent of char-
dier music but refused to dance ‘acters mentiocned in the titles
to the wedding music. Sam said, “"are boys and men; fewer than
"Weddings are for girls." 25 percent are glrls and womeh.

[ ]
Twelve-year-old Alllson objected
te boys belng allowed to ‘Join the
Girl Scouts. She sald, ”Bnys
don't want to make dgi]s

= . i’ "‘ 5

e OCGUPATIONS: men are deﬁlctgd in four
e — — _ times as many occupations as

Fifteen-year-old Ken opened Time “ women.
magazine ‘'to the feature article
on women in sports. After no- : e THEMES: boys and men express ''male
ticing the plcture of women , C . themes' such as achievement
playing rugby, he commented, ' and Jingenuity, while girls
_“H men cars play some sports, but : and women express ''female
nétffugby. That Is the raughest . _ o themes'' such as dependence and
| sport QF all, » - ~mdrturance. 3
e g ¥ K : v
" . o OCCUPATIONS ' 4

Even young children have developed a

Q
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sense of what is approprliate for girls
and boys toggay and do. ‘Thelr own role
behavrars and the behaviors they expect
of othérs are strongly. nnFluenged by
instructional materials and by Eelevla
sion. Other influences include family,
peers, and religious groups. While
other influences are more or lgss unique
for each child,
that-are - shared by most ;hlldrEﬂ In
this and the next sectiope we will look
at the stereotyped port ﬁgyais of women

Victims,

the media convey messagest

The research group, wﬂman on Words and
Images, has conducted “two! ‘studjes that
provide additional evidence of the dif~
ferent occupations that are shown as
appropriate. for females and males. |In
their first study, Dick and Jane as
they analyzed 3b elementary
readers published by 15 companies.
Their tabulation ‘of occupations shows

‘that adult females had 26 different

occupations (ingluding witch, cleaning
woman, and librarian) while adult males i
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had 1&7,diFFerent occupatfons (ineluding

carpenter, sheriff and astronaun). .

-More recently, the same r&sgarsh-gr@up

eromined 28 elementary .schaul career
mwareness materials and 56 secondary

and post-secondary career axploration
materials, ~The results indicate a subtle
form of stereotyping In whish wamen make
twken appearances in many oGcupations.

In this study, Women on Wards and Images

Foamd : : ,
» For SOCIAL SERVICE occupations -
25 portrayals of women and 18 of men;

/

w For MATHEMATICAL AND SCIENTIFIC occu= /

. pations - 18 portrayals af women
" wnd 43 of men; PR
1 i
w For MANUAL occupations » 70 portrayals
of women- and 216. of men}

w For GOVERNMENT océupations - 12 por-
trayals of women and 55 of meu;

% For COMMUNICATION occupations “‘39
" portrayals of women and 120 of men:

“n:For MEDICAL occupations » 72 porrray= .

" &ls of women and’'80 of man;

n For BUSINESS occupations ~ 89 portray-
als

of women and 145 of men.

;oo

Within each of these categories, women
were shown primarily In "'feminine'’, 7
occupations! and men were shown primarily
In “‘masculife' occupations. For example,

- b *womeh and 34 men were shown as managers

while 27 women and 1 man were shown as
secretaries (both ]isted as BUSINESS
occupations). Seven women and 24 ‘men
were portrayed as'doctors, while 19 women
and no men were portrayed as nurses (both
listed as MEDICAL occupations.)

THEMES . . . . "

Themes, like Qécupatidns, are stereo-,
typically.assigned to ore sex or the
other. The general issue concerning
themes in textbboks has been that boys.
express ''masculine' themes and girls:
express ""feminine'' themes. Boys are -'%.

~usually shown as active and in control

of their environment, while girls are
usually shown as passive and controlled
by their environment, . .

The earliest-study of themes asspciated
with each sek in childran's textbooks
was conducted by lrvine Child, Elmer
Potter, and Estelle Levine in 1046,

In the 914 stories analyzed, males were
primarily identified with achievement,
sctivity, and gognizance;” females were

prigarily identified with nurturance.

5

caffiliation, elation, order, aloidancg .

E

\
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"(20%), problem solving:

of embarrassment and blame, and rejec-
tion. '

The Woman oh ﬁ rds ‘and Images' study of
34 elerentary Teaders from the late
1960's and eavly 1970's updated . the 1946
study. As shtown in Flgure 1, females,
who were 28 percent of the characters,
were underrﬂpTﬁsehted in the themes of
reward (172}, &leverness (20%), bravery
(22%), and adven-
ture (24%). Thay were represented In
three themey +~ creative helpfulness,
apprenticeship, and altruism -- about

< .as often as would be expected (25%, 26%,

O
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" and 29%).

. helpfulness (68%) ,

They were nvgrrepresented In
the themes of Incompetence (54%), routine
rehearsal for domes= '
ticity " (77%), passivity (B6%Z), and
vua;-mizati@nlhum-llﬂtlan (91%) .

s

{
BUT TIMES AND MATERIALS ARE CHANGING.. .

The roles of women and men are changing,
and the more recent editions of instruc-
tlonal materials make ;efarencgs to

these changes. It is tempting to belleve
that publishers will ellmlnate sex blas
in thelr materials and that we won't have
to be concerned about the portrayals of
women and men. However, a recent study
by Tara Brown makes It clear that we must
be alert even when uflﬁg updated mate-
“rlals.

Brown analyzed 432 first-, second-, and
third-grade stories from 106 readers

in 10 textbook serkes adopted by the
State of California in 1977. These o
textbooks were thought to satisfy the’
1973 West Supplement to the California’
Education Code that prohibits sex|st
portrayals of women in state-purchased

FIGURE 1

Félgi Raward

¢
F’Erﬁélﬁd Crastive Apprentice-
! . Helplulness ship
.
i
=
' -
¥
+ N
: 545 | 567
§ .
! Famales Incompetence Houtife

Helpluiness

Percentage of Females Represented in ﬁhirtgen Themes

* L
20%
L)
o S == . .
Bravery Problam Adventure
Solving '
- EY
—
29%
Altewsm rﬁ
77% 86%| [ 415,
- I

Renearnallof Passivily Victimizanan/

Doameiticity . Humiliation
L. T -
19



'mEtEF'ali. Brown compared her findings
wlth those from & 1972 study of 270 -
stories also for flrst through third
graders In Callfornia (Sarrlo, Jacklin,
and Tlttle). The same research methods
were used In both studies, so we can
look at change over. a flve year peribd
when publishers and educators were be-
coming aware of problems of sex blas
in Instructional materials.

Figure 2 shows considerable innsistenﬁy=

between the storles being read In 1972
and the storles baing read in 1977. Of'
‘the four locatlons where adults were
shown == Home, Dutdoors, School, and
Business -- males were almost twice.

as likely as females to be shown in
business Settings while females were
almost folr times as likely as males

to be shown In schools. Specifically,
of those adults teachlng, 82 were fe-
males and 18 were males. Change In the
portrayal of women
‘as some movement from Home and Outdoor
"locations to Business locations; how-
ever, -women were still primarily shown
in the Home, Chanhge in the portrayal: of
men can be characterized as movement
from the Outdoors .Into the Home and
Business. Although the stereotypes .

¥

in Four Locations

. FEMALES
1972

MALES
1972
N
Business
16%

Outdoors
57?&

is ‘best characterized .

were not as rigld In 1977 as in 1972,
they stilli persl*ted)

The appearance of a few women- In non-
traditional roles should not lead us
to put aslde Examlnatlan of the in=tru¢-
tional materials, There are stili some
of the obvious problems such as under-
representation of females among the -
textbook characters (39% in both 1972
and 1977), Texts may be more current,
but they #re not necessarlly nonsexist,

"HOW TO TELL IF INSTRUCTIQNAL MATER [ALS
ARE NONSEXIST

Publishers have been reasonably respop-
slve to pressure.to change, .One of the
first to issue guidelines to authors was
Scott, Foresman and Company. In 1972,
they praduced Guidel ines for Imprcv;ng
the Image of Women in Toxtbooks. Shortly’
afterwards, other publishers such,as

Ginn and Company (1973), McGraw=Hill
(1974), Holt, Rinehart and Winston
(1975). and Macmillan Publishing Company
(1975) developed and circulated guide-
lines for authors and editors. In their
original Farmat’ the guidelines provide
advice concerning illustration, language.

FIGURE 2 ( .

. Percentage of Adult Males and Females

)

in 1972 and 1977 7
o
FEMALES Outdoors
1977 28%
- Business
12%
MALES

1977

Cutdoars
439§ N

O
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-and content. Although not meant ds a  WILL ALL THESE EFFORTS MAKE A DIFFERENCE?
fool for analyzing existing textbooks, : A ’ .
't Is possible to restate thelr themes . 4t takes an extra effort v analyze bjas
for this purpose. There have also been “in_illustrations, language, and content.
keveral checklists and guidelines desigri~ Because we are surrounded by a society

#d for curriculum committees, teachers, that reinfnrccs-dlfferent_egpezthblansf
and parents. For Instance, the Pennsy - gpr cach sex, It takes a while to train
vania State Department of Education has + durselves to notice the differences.

¥ checkllst’ for use in.analyzing for, . o L, _
vex-role steredtyping, the Michigan Does sexist language matter? Does it
American Society for Curriculum Develop- reahly maké a difference to the stiudents
ment. has published a checklist for - reading the texts? -Slowly, the evidence
determining blas In the treatment of ) on this point ié accumulating. We have,

- Minority groups and women, and The * "¢ for Instance, Benjamin Spack's statement
Louncil on Interracial Books for Chjld- .0 his. 1976 revision of Baby and Child .
ren has a pamphlet entitled "Ten Quick . . fare: o o T )
Ways to Analyze Children's Books for c T : - .
Racism and Sexjsm.' S , The main reason for (this revision)

s ' Is to eliminate the sexist ‘biases of

- Fhgure 3 Is a brief checklist that. the sort that help to create and:
“ddresses many aFrtheigcnzerns:Fer : perpetuate #iscrimination against
unbiased portrayals of females and males. . . girls and women. . Earlier editions

The 1ist was developed by the Committee referred to the child of indeterminate
am Sexism and Reading of the Internation- . sex. as he. Though this in one sense
4l Reading Association. Examples of " is only a Ilterary ‘tradivion, it, Tike
other guidelines can be found inh Appen-- . many other ‘traditions, implies that
dix A. s o V ' '

Scott, Foresman, and Company gives the following examples TN
of sexist language: . C : o ’
. ' : —

Examples of Sexist Language ' ngéJbig A}Eéﬁnétiﬁéé

: o = The ancient Egyptians allowed - Women in ancient Egypt
. AT B women -considerable control © - had considerable contrgl
DR ¢ - over property, R over property. - _ K

5 E

Nl A R T T, ,
‘ T “i= the farmer and his wife; a - = a farm couple; Homeownars
homeowner and his family . .~ and their children
- Marle Curie did what FEG'; o - Marje Curie did what Few
people == men or women -—-. _ people could do.
could do. ' : :

Macmi 1Tan Publishing Company provides th&seiaxamples:

' ‘ s*!WQﬁen wére éiven the vote - - Women won the vote after.
after the First World War. © . thg First World War. - :

- The prairie’farmer was . ~ Prairie farmers were can~
. concerned about the price - ‘+cerned about the price of
: of his wheaty o ' ‘wheat. .
: L il V.’ L ’ i
= The American colonists ~ ~ American colonist familles
brought their wives and . "came to the New' World.
children to the New World, ' S

ERIC s;‘. : o B ‘?ﬁi (. ——
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C S aREs

Directions: Place.a check In the appropriate space. Most itenms
o S should be eval vated separately for each sex, )
fg” _ . Almost Occa- ~
N , T , L, Always Sionally Rarely
N B * . : 5. N
1. Are girls and boys, mén and women ' .
8 - consistently represented in equal balance? _ - .
% I»‘ .
2. Do boys and gi. rlst participate equal 1y "In
both physical "and ‘jnte] lectua ' activicies? - _ )
A K 3. Do girls and boys essh megeive po- Femalgs . L
‘ itive recognition fef t«hg? eﬂdgéva*s'? Males - oo - o
7 4, Do, bays aﬁd girls , Féthérg and=nothers | .
o : ' particnpate in a wide varirety of do-
~ mestic chores, noz only thelores tra- Fermales___ A
ditional for theic sex? \ Miles ST
- . 5. Do both girls and boys have a variety
e of choices and are thgy encouraged to s
' aspire to various goals . ircluding
nonstraditional -omes |f they show . Females__ . o
such fnclination? Male s
6.. Are both boys and gl rls shown de- ' i
el veloping independent llves, Trde—~ ' ) '
, - % " pendently meeting challenges and Females e oo
% : ~s fiﬁdiﬂgq_théff own solutions! Males L L
7. A‘%é W _‘n and men show In a variety
, j:f otﬁfpgﬁtmns Including none raditi onal
¥ . “ones?’ When women are portrayed as full- .
time homemakers, are they depicted as Females__ ., __ .
compe tefit and deci sive? Males " _ L
8. Do characters deprecate themse lves be- ,.
©  cause of their sex? (fxarpte: '"t'm
only a girl,'"} Do orher=s yse denl- ' ,
: ’ grating language im t his regard? Females o =
("That's just 1ike a woman, ") | o _
) ' 9. Do the illustrations stereotype the
" characters, either |n accordance to the .
dictates of the text or ip ‘coptra=  Females_ L
diction to it? " Males o ,
10. 1Is inclusionary language used? (For ’
example: ''police officer'' |nstead of
, "'policeman,' "staf fed by'' instead.of
"'manned by," "all students will submit
~the assignment" Instead of ''calh stu-
dent will subnmit hlg 23510 gnmen £, and
so on. ) ) ] ff, o -
3
L G ’
: 8
\‘1 - N . . . » ) N .
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(e-g.,

the masaullne sex has same kind of
priority.

In discussing the ¢lothes and play-
things parénts buy their children and
the chores they assign them | took it
for granted that there should be a :
del Iberate distinction between boys
and girls, But this early=childhood
differentjation begins in a small way
. the discriminatory sex StErEthplng

~that epds up in womert so of ten getting
the humdrym, subordinate, poorly pald
Jébs in myst industries and profes-
sions, and being treated as the
second-class sex,

b

In testlng the assumption that language
usage is rélated to sex-role stereo-
typing, Wendy Martyna conducted a sen-
tence-completion experiment with psych-
ology §tudents. One third &f the
Sentences were Somewhat male-related
""When an engineer is unsure

of a calculation,..."); one third

were somewhat fenale-related (e.g.
"After a nurse has completed crain-
ing,...");and one thjrd were neutral
(e.g., '"When a teenager finishes high
). Martyna fouhd that: '
maﬁcullns pronouns were most likely to
be used in the male-rejated sentences
and femihine pronouns were most 'likely
to be used in the female-related sen-
tences., In pther words, strong stereo=
typing of Géﬁupatigns influences our

thinking abaut the sex of the person that
could be in that -job.

It seems that use of the génerit nas-,
culine pronoun 'he' evokes in |isteners
or readers, an image of men, rather
thanapecp]ei It is difficult to discover
imagery without giving away the basis of
one's interest and biasing what is sald,
- but Joseph Schneider and Sally Hacker
dEV\SEd an experiment to assess imagery

- without bias. They Instructed students
in sociology classes to collect illus-
trat lons for a hypothetical sociology
text, of which the students only received
the table of contents. There were In
fact two tables of comtents, differing
onky in the masculine versus neutral
-reference of two chaprers -{Urban Man
versus Urban Life, Economic Man versus
Economic Life). Their findings show that
the generic masculine excludes women in
the llstener's or-reader's thoughs.-

Sirnce most leaders are portrayed as men
and since most people are referred to as
the generic 'he," it is not surprising
that Marlaine Lockheed has recently
found that women are not perceived as
legitimate leaders. When asked if men
and women are equally powerful, 60 per-
cent of the girls and 310 percent of the
boys 1n several elementary schools
reported positively. When asked if chsv
might become the class president, 60
percent of the boys and 38 psrcgnt of
the girls replied, '"vyes.

Two more studies help to pgiﬁt to the
conclusion that portravals im reading
naterials make a difference in the
learning and performing of stereatypic
4r rnonstereotypic behaviors. Les)le
HeArthur and Susan Eisen read a story

to three groups of nursery school child-
Fen. In one group, they -heard about a
girl who achieved while the boy stood
around and watched or needed help (re-
verse stereotype), In a second group,
they heard about a boy who achieved
while the girl stood around and watched
or reeded help (stereocype). And in the
thlrd group, they heard a story chat did
rnot have an achlievement related theme
(comtrol). The children were gliven a
difficult task to perform after hearing
the story. Girls weremore persistent

af ter hearing the story about the
achieving girl and boys were more
persistent afiter hearipg the story

about the achieving boy.

Vicki Flerx, Dorathy Fidler, and Ronald
Rogers studied the effects of reading
craditlonal and egalitarian story books

1

=
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. traditional -stoeries .,

te klndEFgEFtEﬁEFS " They found that
after 5 days of 30-minute reading ses-
sions, boys and girls attributed stereo-

‘typic activities and abilities to male

and female dalls if they had heard the

Egalitarian books
prompted the children te attribute non-
stereotypic actijvities and abjlities to
thé dolls. o

Current evidence points to the conclusion

t

that sexism In instructional materials

1 3ds to biased interpretations of poten-
tial. ‘Although there are-more studies
underway, there is enough evidence to
indicate!  that efforts at eliminating
sex-rale StEFEthplﬂg are worthwhile.
When we are able to clicose and use text-

books that present women and men, girls

and boys in all gccupations and activi-

~glas without regard-to sex; and when

engineers are no longer referred to as
"'he'! gnd nurses are mo longer referred
to as ''she," we should find our students
and chlldrsﬁ moving toward lives with
potential not restricted on the basis of
58X, oo

¥

HOW TO MAKE STUDENTS AND CHILDREN AWARE
OF BIASED SEX MATERIALS

As parents, teachers, and counselors, we
have some control over whichinstructional
materials are used, but we are often
limited by cost and availabilicy. Cen-
sequently, the pervasive message about
the portrayals of women and mep will
still be communicated tq the studenct.
Given the popularity of some older books,
given the books on the library shelves,
and given the cost of new adoptions, it
I5 important that students learn to eval-
uate the materials themselves. Their
awareness of the messages In the instruc-
tional materials will contribute to thelr
later abllity to be thoughtful consumers
of other media, | ‘

The Instructional Materials Worksheet #1
Ils designed to be used by students.

The class might work individually or.a

In groups. Each group could be assigned
a different story to read and evaluate.

After ‘each .student or group has finished
gathering the information needed to
answer the worksheet questions, the
teacher can ask for reports of the
findings. [If several stories have

been analyzed, then the findings can be

T

10

- students begin to learn media

written and compared on the blackboard.
Stereotyped portrayals can be djscussed
in-terms of the impact on the ljves of
girls and boys. Have the class take a
female character and think of her doing
a1l the activities of a male character.
Ask if the story would be just as
interesting.

Parents might want to use the worksheet
questions with their child ar children.

*A )ibrary book or a favorite story could

be evaluated for stereotypic Dortrayals.
In discussing the answers, alternative
ways of handling the story can be men-
tioned .

Efforts, such as those just ment ioned,
should not be a one-time project.
Creating awareness takes time and re-
peated efforts. The Nova schools

in Ft. Lauderdale, Florida have under-
taken to develop a model sex equity
project. Om a daily basis, in the
classrooms and on the playing grounds,
students are involved in working toward
Sex equity. For example:

. Students rewrite reading assignments

to make the language nonsexist:

v Students write poetry on séx equity;

e Students publish a newspaper con-
cerned with sex equity;

® Games are used te show that gjrls
and boys can do the same things;

e Students develop their own checkllist
for evaluating textbooks;

s Media Center director tapes cohver-
sations about sex plased books and
sends them to publishers,

As reported in Created l:Su(::l‘g "The ides
of equa1|ty is infused Tnto the day's
activities as easily and naturally as
reading, writing and arithmetjc "

of course, is just one of the
""'=isms'' that help to limit

Other '"-isms'' that should be
part of an increased awarepess include
racism, ageism, and handicapism. Al-
thouah we have developad student work-
sheet questions that focus dn sex bias,
it {8 possible to expand these to include
afalysis of factors related to race; age,
and handicap. |In other wprds, once
awareness
important that they he

' In media con-

58X 3m,
s@veral
potencial.

skills, it is
alerted to other
tent.

- emai!
| sM3s

15



1

Instructional Materials Worksheet #1

%

1. Does the title suggest the story is about a girl or'a boy____ 1
- - o g )

¢ A Js the main character a girl____ or a boy____ 1

=

3. How many girls ____ and boys_ are in this story?

L. How many pictures of girls and boys’  are in this story?

5. What are the girfs and boys doing in the plctures?

Girls' Activities in Pictures ‘ Boys' Activities in Pictures

—

6. What are the activities of the girls and the boys in the siory?

Girls' Activities Boys' Actijvities

# How many times do the girls speak? __

. the boys speakl? _

7 ...continued. ..




P
{
8. Is a girl or a boy the leader in the story? Girl __ Boy.
List the activities of ‘statements that made you choose that
particular person:
' ﬁ%&ivitlesanﬂ ords of Leader
S i 1
b3
/
}
9. What are the occupations of adults in the story?
Hng@l§VQc§q9§ti§p§ Men's Occupations
. VL
10, Count the number of times females and males appear in each of the
, following locations: .
_Home _ Outdoors  School __Business
Females
Males
. : ) ) i
Q , “ )
fRIC - wedv o
o i o
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in addition to evaluating instructional
materials: there are other actlvities

that teachers,

parents, and administra- -

tors gan do about biased textbooks.
Following is a list of activities pre-
pared by the Resource Center on Sex- Roles
in Education,- -

TEACHERS -

-

i ¥
"Level'' with the students in.your
classrogm. Point out sexism or
racism bias of books of materials.
Help them learh to identify sources -
of bias and important omissions in
the materials.

Develop classroom activities around
identifying bias found in textbooks,
Fibrary books, magazines, etc.

Identify or develop supplementary
materials that cam help ''correct”
some of the bias of available

materials.

Assign student papers, themes, term
papers, or other activities on topics
or persons not usuwally covered in
textbooks or materials.

When students have completed activi-
ties identifying bias, have them
write letters and send reports to
administrators, publishers, community
groups and organizations working to
reduce hias in textbooks.
Invite local resource persons into
your classroom to provide additional
information and work with students
on special projects and activities.

Ask students to rewrite materials ui
write their own materlals on subjects
omitted from the textbook or write
the material from other person's
point of view. [f .
Use bulietln baards, posters,
pictures, magazings, and other
materials to expose students to
information commonly excluded from
traditional materials.

Develop a classroom collection of
non-sexist, non-~racist reading
materials for students. ldentlfy
books that students may be encouraged
toe seck out In thelr personal read-
rng. B -

T &,

TEACHER GROUPS

Form=a committee to investigate the
process of textbook selection. Where
local br state groups ardofficials
have respensibllity for buying books,
meet with them to learn their crite-

“ria for selection-and procedures for

i
-

identi fying susplementary materials. -
Let them know your needs and sensl-
tize them to scurﬁes of* sexism and

racisnr.

Reguest and use funds available for
iAstructional materlals in bU|Id|ng
supp lementary materials resources
for your classrooms/schools.

Develop a plan and organize in-

service training sessions on biased
textbooks and instructional mater-
jals.

librarians and ask
them to assist teachers in the iden-
tification of non-sexist, non-racist,
multi-ethnic books and materials.
Urge them to order and provide re-
sources for supplemerntary materials.

Meet with school

f{onduct a study and periodic review
of the bias found in the textbooks
and materials used in your class=
rooms/ schools,

tall on district or state curriculunm
deve lgpment speciallists to DFEVIdE
guidel ines, materials, training, -
and ot her resodrces related fo nen-=

sexist, non-racist books and mater-
jals . :
Include provisions tor in-service

training and funds for supplementa. y
materials in collective bargaining
or teacher negetiatiens.

Organi ze a central file in your
school or district of supplementary
materials, curriculum outlines,

or other resources you have -for
identi fying bias and supplé&menting
the curriculum,

Develop a list of local resolrce
persons, materials, and other N
rasources for use in the classroom,

Identify non=-traditional publishing
f"Fms, alternative presses, and
other groupe developing materials

/



(N

O

ERIC

Aruitoxt provided by Eic:

in this area. Make sure that infor-
mat lop is distributed to all teach-
ers. .

Publicize studles, workshops, and
other efforts to improve materlal’s

or reduce the Impact of blased mater-
lals. )

PARENTS AND_COMMUNITY GROUPS

" materials.

f

# Read the textbooks and materlals that

your chfldren are using and Identlfy
soutces of blas where they exist.

Meet with vour children's teachers
arnd pringipals. Learn how the
problem is beihg gandled in your
school. </

Work with other parents or groups
to faise their awareness of the
problem of biased material$.

Meet with school board members to
out lima your concerns. Support
expenditures for supplementary
materials and In-service training
for scheol personnel,

# Sponsor a community warkshop on ?ias

in textbooks and instructional
Include informytion that
will assist parents in pointing out
sterectypes in books, magazines, and
other materials found in the home.

Organize a study of the bias of text-
books used |m your community’s
schools, Publicize the results

and make recommendatlions for change.
Establish a special <ollection of
books in the -sthool or publlic 1i-
brary that features non-sexlist, non-
racist and nulti-ethnic books.

Identify how textbooks are selected
in your community. Write to and/or
meast with persans responsible for
textbook selection at local and
state levels to voice your concerns,
urging purchase of qualizy materials
and Inclusion of supplementary
materials.

Write to textbook publishers and
Indicate your dissatisfaction with
biased materials. Support examples
of non-sexist, non-racist books that
have been developed.

14

# Recognize the efforts of teachers
and administrators who are taking
positive actions to deal with the
prob lem. -

@ Organize a task force or speakers
bureau to meet with other groups
to extend their understanding of
the problem and actions that_may
be taken.

: ]

STUDENTS . \

® Ask your librarians' to help you

identify non=-sexist, nom-racist

books. Select books that help

you understand people in dther

cul tures of situations than

your own .
& Point out bias in materials when
you recognize it. o
Write letters to people who can help
you leéarn m@gé about bias in text-
books.

® Write letters to publishers and let
them know when you have found a
bias in textrbooks.

® Rewrite stories or textbooks to show
how they might have beern written
to avoid bias or from another
persen's point of view.

ADMIN ISTRATORS

e Develop a policy statement outlining
your concern about the elimination
of sexist and racist stereotypes in
textbooks and library books.

& Appoint a task force to investigate
‘the problem in your community and
make recommendations for action.

e Develop guidelines for all personnel
to follow in purchasing and using
textbooks and other instructional
materials.

. ®» Earmark a proportion of funds to be

I

used for the purchase of nonsex-
ist, non-racist supplementary
materials.

%

e Develop and implement a plan for in-
sarvice training of all personnel
who select, purchase, reconmend of
use ngtbaéks or other instructional

materials.
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e Direct supervisors and curriculum
developers to develop resources and
materials for assisting classroom
teachers in reducing the Impact
of bilased nmaterials,

e Call en state departments of
edycation, teacher training
institutions and professional

associations to provide materials,

workshops and technical assistance.

e Interpret the problems of blased

textbooks and materials to parents,
éammunipy groups, .and policymaking
boards. ' Let them know of your
concerns and how they may asslist
'in solving the problem.

e

—t

.
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-TELEVISION ADVERTISEMENTS AND PROGRAMS

THE ELECTRONIC BASYSITTER

Until the contiaversy surrounding the
effects of televised violence on :hlld—
ren, few parents and educators were con-
cerned about television. Affer all,
it opened the child's window &r.:the
world by showing more places than migl
be seen in a lifetime of traveling.
However, it npw seems that we should be
ﬁDnEEFﬁEd abaut more than violence on
television. We also need to examine the
portrayal of women and men. Butler and <
Paisley recently reviewed the numerous
studies of commercials. The evidence

on advertnsements typifies their find-
ings.

"\g}a

o VOICE-QVERS: more than 90 percent
are male:
t i

men are shown in twice as
many. roles %s women ;

s ROLES:

e ACTIVITIES: women are primarily
9’¢§upled with domestic chores
while men are beneficiaries"
of these activities;

e SETTINGS: women are shown primarily
inside the home while men are
outside;

e AGE: women are shown as considerably
younger than men.

ROLES

Both the gategories of roles and activ-
ities help us understand the portrayals
that children are learning from. Child~
ren see a minimum of 150,000 commercials
by the time they graduate from high
school., What kinds of roles are pro-
jected and reinforced for females and
males? A landmark study was conducted
in 1972 by the National -Capital Area
Organization

for Women and was published as Women
in the Wasteland Fight Back. Their
findings have been supported by all
studies published since that time. The
study found that among those appearing as
product representatives (person speaking
for a product), women were shown in

13 roles while men were shown in 23

- commercials,

roles. As expected, the roles were
traditjonal ones with women being
depicted as models, nurses, secretaries,
wives, and men being depicted as ath-
letes, businessmen, newsmen, fathers.
Similarly, among all other, persons in the
women were shown
while men were shown in 30: Women in
this category were policewomen, sales-
persons, stewardesses, falry godmothers,
and men were blue collar workers, pro-
fessionals, cowboys, prospectors.

ACTIVITIES

Roles tel] us the suggested occupatiofiT——— ——

but activities tell us the behaviors.

The Women in the Wasteland Fight Back
study provides the following information
on activities of product representatives:

e 67 parcent of the women and 25 percent
of the men are shown in domestic
tasks; _

e 8 percent of the women and 20 percent

¢ of the men are shown in outdoor
leisure activitles;

¢ 10 percent of both the waomen and
the men are shown beautifying the
self;

# 12 percent of the women and 37 pe: -
cent of the men are shown in
neutral activities (e.g., driving
a car);

s 2 percent of the wumen are shown in
feminine activities (e.g., manicuring)
and B percent of the men are shown in
masculine activitlies (e.g., repairing
equipment) .

The dissimilarity between the activities
of. women and men is even stronger than
these percentages indicate because they
are based on those product representa
tives who were shewn engaged in activ-
ities. Some product representatives
simply spoke authoritatively or directed
somgone else to demonstrate the product.
In this study, 49 percent of the women
varsus 26 percent of the men were shown
performing an activity.

in 18 roles.

W
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The research grvup, Women on Words and

Images, have studied television as well
as textbooks and career education mate-
rials. lIn.their booklet, Channeling
Children, they analyzed commericals and

found that 23 women and 1 man were shown
attending to appearance; 0 women and

8 men were sick or being cared for; and

23 women and 4 men were dolng housework.

In a recent study of commercials broad-
cast during children's prdgramming,
Armando Valdez fourd that:

e 912 of the voice-pvers were male;

e 5L% of ‘the product representatives
were male (1B female and 27% equal
male/femala);

-@ 66% of the lead characters in
dramatized commercials were male
(22% female and 12% equal male/
female) ;

e Of the major characters oth®? than
the lead, 41% were male (21% female
and 38% equal male/female).

The findings concerning television
programs are similar to those for
commericials. Butler and Paisley
reviewed 18 studies and discuss the

evidence on progranmming in terms of...

e FREQUENCY OF APPEARANCE: men are
about 72 percent of all
characters and wbmen are
28 percent;

® OCCUPATIONS: men are more frequently
shown employed (79% of men and
21% of women):

& MARITAL STATUS: in dramas 70 percent
of the women and b3 percent of
the men reveal thelr marital
status.

In commericals children primarily

hear male voices, see men in more roles
than women, see women performing domestic
chores, see women at home, and see women
as younger tham men. In general program-
ming, children again find that men dom-
inate. There are many more men than
women in programs and men are more likely
to be working than women. Children also
learn that marital status is more fre-
quently assocliated with women than men.
Perhaps that helps tq explain why pre-

schooler Sam and his male friends refused
to dahce to wedding music.

What about the images in &ograms designed
especially for children? Carol ine '
lsber and Muriel Cantor monitored child-
ren's programs that ‘are distributed by

the Public Broadcasting Service. Thay
found the following percentages of )
characters were male:

¢

e 78 percent on Sesame Street;

® 74 percent on

o 69 percent on

on Electric Company
and Villa Alegr

e 53 percent on.Zoom;

o 49 percent on Larrascolendas .

In 1978, the National Advisory Council
on Women's Educational Programs released
its study of television programs that are
supported by the Office of Educat ion.
Women on Words and Images conducted the
study and report specific.instances that
indicate we do not yet have sex fair
programs. They found that Sesame Street
continues to emphasize males over fe-
males. The lack of sensitivity is found
both in the programming and in the offi-
cial goals of the program. Specifically,
Sesame Street lists its goal of address-
ing the role of women under the area of
'"The Child and His World.' |In one epi-
sode of Infinity Factory, there were
seven males and two females in occupa-
tional roles. All the portrayals were
stereotypic with one female shown as a
mother with a baby carriage and other
female shown wiping a store counter. In
a third series, Rebop, the authors found
males were shown in all of the seven
occupations in the monitored episode.

Another study with similar findings was
conducted by Sarah Sternglanz and Lisa .
Servin who analyzed 147 characters
appearing In 3 episodes of 10 popular
half hour children's programs. 0nly
programs with at least one fenale
character were included. Men vere

shown in more total activities than
woman. Men were shown as aggressive,
constructive, succorant; they were of ten
rewarded for their actions. Women were
shown as deferent; they were
punished for their actions.
three percent of the men and

often
Seveniy~
96 percent
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aof the women were characterized as
llgmpd .il

HOW TO CHECK FOR BIASED PRESENTATIONS

Ag teachers and parents, we watch most
telavision for our own enjoymant., |f

we lobk at second grade readers, it is
reasonable to be concerned ghout the
effect of those books on children.

Bur If we watch evening dramas or
comgdjes, we often neglect counsideration "
of the impact on .cHildren.

The broadcasting networks have been slow
to raspond to pressure to change the
portrayals of women and men. While
publighers have issued guidelines, net-
works bhave fought change by ¢liting the
First Amendment and arguing that guide-
lines or regulations would adversely
affact the creative element in progtram-
mimg.

Ta develop an awareness of the current
images that children are watching, choose
several of their favorite programs and .
wafch them with the checklist In Figure 4
in hand, |

The same Ehéikllﬁt can be used to gval -

uate commercials aired during the pra~'

grams. Whenever the checked respofse is
"ne, i Ky to imagine the implication for
chi 3EFEﬁ who watch thousands gﬁﬁggmrs of
blased portrayals.

DO SEX BIASED PROGRAMS AND COMMERCIALS
AFFECT CHILDREN?

A great deal of effort is required to
evaluate television, to choose programs,
and to cultivate critical media skills
Before
spend lng this effort, it is important

to examine the evidence concerning the
ef fegts of television on sex role
stersotyping.

Ann Rewf found In interviewina threa~
to six~year-olds that 50 percent of
"madarate' viewers and 76 percent of
“heavy''! viewers chose a career sterén-
typically appropriate for thelir sex.
Terry Freuh and Paul McGhee found in
interwiewing kindergarteners ta sixth
gradars that "light" viewers ware more
likely than "heavy' viewers to tchooss
nongradivional activities for o dotl.

19

-minutes a day for a 7-day period.

Suzanne Pingree showed third graders and
eighth graders five minutes of television
commercials Those children ‘that saw
women in traditional roles were more
likely to give traditional responses

to guestions about the role' of women

than were those who saw women in non-
traditional roles.

Vicki Flerx, Dorothy Fidler, and Ronald
Rogers conducted a second experiment
that built on their findings related

to the effects of sex role stereotyping
in instructional materials. In the
second study, they read traditional

.stories to a group of 5-year-olds;

they read egalitarian stories to a second
group of 5-year-olds; they showed egal-
itarian films to-a third group of 5-year-
olds. They met with; the children for 17
Child-
redk who were read the egalitarian stories
and those who saw the egalitarian films
had more egalitarian attitydes about
appropriate activities for males and -
females than did those who were read the
traditional stories. When interviewing
the children a week after the last ses-
sion, they found that those watching

the egalitarian films had the least
stereotypic attitudes of the three
groups. The study led the authors to
conclude that films seem to have an
impact over a longer period of tinie than
do storybooks. )

Because there is a *aif!y consistent

_portrayal of appropriate behaviors and

roles for women and for men, it is not
surprising t$ learn that counter-siereoc-
typic messages either go unheeded or are
worn down over tlme. Ronald Drabman and
his colleagues showed first graders and
seventh graders a videotape of Doctor
Mary and Nurse David. Afterwards, the
children were asked the hame of the
doctor and the name of the nurse,
none of the first graders chose the
torrect name. Most thought the nurse
was a woman and the doctor was a man.
Among the seventh graders, three-fourths

Almost

.corractly chose the woman's name for the

doctor and the man's name for the nurse.
However, one week later, only half of
the seventh graders remembered the
correct name. This study implies #hat

we cannot assume that choosing a few
nonstereotypic books or nonstereotypic
television programs will change the
attitudes and behaviors of girls and
boys. Instead, they need to develop

-

or
)

¢
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10.

FIGURE 4

Are there equal numbers of women and men?

Are women and men shown in a rangé of occupations,
representing both tradltlcﬁal and nontraditional

PR

jobs? s

Are females and males equally represented
at all age levels?

For scenes inside the home, are both remeles and
males shown performing household chores? (Check

'to see that males are doing more than '"'mascul ine"

chores such as taking out the garbage and that
females are doing more than ''feminine'' chores
such as cooking.) ’

Do womerahd men express a wide range of enotions?

o+

Do women and men gquallylgivé-ﬂfrectivas and

take advice? ) -

§

Are women and men shown as equally cumpetent and
able to handle the situation or achieve the yoal ¢

Lould the story just as easily be about a membe, of
of the other sex? (If not, consider why not.)

Are women and men positively portrayed in vakious
life-style choices (e.g., single, married, with
children, without .children, single parent house-
holds)? :

Are the relationships between women and men equit-
able? (Do they share in decisions, does each act
|ndepgndently do they respect each cher 5
opinions, etc.?) ‘ :
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media awareness skills that will en-

‘in limited viewing,

courage them to examine rather than
accept the portrayals of women and men

in the media.

HOW TO MAKE STUDENTS AND CHILDREN AWARE
OF SEX BIAS IN TELEVISION

As parents and educators, we have no
direct control over the content of tele-
vision programs and commercials. As
parents, we have some control ever what
is seen and how much is watched on tele-
vision. But if there is a pervasijve
message about the portrayal of-women and -
men, the message will get through even

v One alternative is
for us to teach children to be thoughtful
consumers of the media. The following
worksheets have been developed to create
an awareness and ta make children and
students ''active'' rather than ''passive’
viewers, .

EVALUATING COMMERICIALS

Divide the class into three groups.
Using Television Worksheet #1, one
group will document the voice-over
(name for the narrator who is not
seen od the television), and the per-
50N or persons in the advertisement.

A second group, using Television

" Worksheet #2, will document the

person's role. This is done for as
mdgny as two important people in the
commercial.

A third group, using Television
Worksheet #3, will document the
activities of the person. This is
also done for as many as two Im-
portant people in the commercial.

EVALUATING PROGRAMS

Ask each student or child to use the
Television Worksheet #4 while watching
their favorite program. Let them
complete one worksheet for ome half- .
hour or ons haur program each nighe
for a week.

\
When worksheets have ‘been completed,
tabulate the information and display the
findings on the blackboard. Whenever

TEACHERS

responses indicate differences in the
portrayals of women and men, ask the
students to explain why. 1In the discus-
sions it may be useful to mention the
results of other studies. Some students
will probably respond with stereotypic
attitudes about the correct activities.
and behavior of women and men. Such
attitudes can)be discussed.

Parents can discuss the worksheets with-
their thikgfﬂ? children after each pro-
gram that”is critiqued. At the end of a
week, a summary of findings can be pre-
pareq. The child should be encouraged
to consider alternative portrayals as
well as why differences in portrayals
occur. Since only a few programs will
have been analyzed, the results of other
studies that are outlined in this publi=
cation can be used.

As with instructional materijals, it is
important to examine the commercials
and programs for evidence.of racism,
ageism and handicapism, as well as sex-
ism. Students and children should be
encouraged to notice the presence or
absence of blacks, Asians, Hispanics,
Native Americans, etc., the presence

or absence of children and adults at
different ages, the preésence or absence

. of persons with varlgus dlsabllltlés

Differences between media partrayals
and real life, as well as differepces
between media portrayals and lideal
situations can be discussed,

Over time we would hope to sae more )
egalitarian portrayals of women and men.
However, the outlook for the 1978-79
season is less than optimistic. After
previewing the programs, the senior vice
president of Ted Bates, a major adver-
tising agency, says that '"The theme will
be dopey broads and handsome men.'" :

In addition to,evaluating television
programs and commercials, there are
other activities that teachers, parents,
and students can do. FG]IDWIﬁg is a
list of some of these activities:

L
B i
. : . oo
® Discuss sexism, racism, ageism, and
handicapism in television programs
and commercials with your students.,

® Ask students to develop a plot for
a program that is free from bias.



> S “ . TELEVISION WORKSHEET #1

FQF the f:rgt cammarclal durlng each ¢cmmerc:al‘treak
',Fecard the . fgl]awung information: :

Name of Product
EVDICEEDVE%: Female __  Male. Faﬁaie & Male 4,,;,N3ﬂe . o

PERSON #1: a) Ffemale ___ ' b) Anglo+___ c) Handicapped __

Male o Black = Not Handicepped

Hispanic

Asian

Native American

L

PERSON #2: a) Female b) Anglo __c) Handicapped *

L Male Black Not Handicapped

Hispanisy
& 7 i
‘ Asian

Native American

*A handicapped or disabled person might be someune who
s blind orF deaf or in a wheelchair.




X

-”:For the first commerclal during each commerclal break
record the follow1ng lnformatlon

fName‘of‘Product.'l' o R . -f',_l,,,;ﬁ .

. .
b P Loe i

B U pERSON 417  a) remale';; 5 Ma]e‘

e : o - ,5) 'ls Famlly member (e g mothe ,ffather) N
R N P - o @
oL 5 mls employed (e 9.5 grocer, sales cderk) _;747

ls demonstratlng product (e g., mops Floor)

N i.fls speaklng about product (but does not use it)

é)} Female’; 5 i'Maie'

"+’ PERSON- #2 .
b) .ls famlly member (e g , mother, father) .

Is’ employed (e g. grocar, sales clerk)

Is. demonstratlng product (e.g.., mops floor) L

s speak]ng about product  (but .does not use ity 7

. -

. - %

. R . '
N . 9

I
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'TELEVFSIQN.QQRKSHEET 3

QFar the First Eammerciai during each cammerclal break . .
, rezcrd the Fnllﬂwing infarmatian : .

Name Qf Praduct

. N PERSQE #1 _j';)'__%%;;'Femalé‘ —_— Mélé :
/ ) o ; Té) ;;;+ Damestlé Chgres (cnaking, ciganfng, lauhdry)
‘ Servlng/walting on:__Man ;;yaman gqﬁay | Girl | Mlxed
. Eatiﬁg- ix i T “
!g_ﬁ‘-cﬁildcafe

Shapping

<—A—-—<——a0»

, Persanal apﬁgaraﬁce/Hyglene
L Leisure/Re;reaticn
- Talking ta_;amera
SETTING . .¢)- ___ Indoors: _ " Qutdoors ~ . . .
"PERSQN:#Z"-fa) e ,Fema]é’ T 'Male \ . L Ty
: o S —— oo < S
X A b)) T,,':Dcmestlc Chores : (caaking, cléanlng, laundry)
) : a - . N : . ¥ ) .
. o Serving/walt;ng on: Maﬁ __Woman _ Boy __ Girl _ Mixed
€ : A ' ) E i (
; E ' - atlﬁg { . :
o _ Childcare ~
. f:? [ shopping
T V L fea e
Ty Personal appearance/Hygiene
[ B ; . . e, . )

. Leisure/Recreation

Talking to caméra

CSETTING © “¢) " _" 'Indoors ' Outdoors '

24
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Lo T TELEVISION WORKSHEET #4
Name of Program ' - . . o ) @
) “.1.. Is the major character a femaie - ar“aiﬁalé, 7
N : —_— P
-2+~ How many females and males ,ff aré there in this
program? (Count onl. an]y the major characters with speaking
_iines. Dg not include. Faces in a street scene, )
3. What are the activities Qf the females and males in :
: the pragram? (Llst majar activitigs )
Fgmale Actlvitles .j Do '\ Male ACtIVItIES
= 'R ﬁ % :
: b What are the Qccupatlans of the maJar females and males
in the pragram? ;
-  Females' Occupations . Males'Occupations

5. Are the females shown primarily in:

s

Home ___ Outdoors ~ School __ Business __ Other '
- What about the males:

" Home gffgi Outdoors . School: . Business _  Other

25
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@ Ask students to rewrite a commercial . STUDENTS '
" to eliminate stereotyping by sex, | . :
i‘race, age, and handlzap o T 8 COﬁduct yaur awn study of: blas ln

‘ i televlslan
‘. erte the netwarks and advertisers S
~ about bias in the pragrams and ] Write an artiﬁie for your school .-
; cammerclals 5 : o 'newspapers or newsletter about the

‘ ' o ' findings of ycur'study.

) Dlscuss medla bias with paﬁents durlng _
' CDﬁFEFEhﬁES. . " Write your own gu!del!ﬁes for non=

( . e < stergatyplc prggrams and gémmerclalsi'
. Have studants write the networks and/ _ .

_, . or ddvertisers abéut blas they have _ ) Dlsguss your ‘findings with students
3 detected. S .+ . In other classrooms. T
- _ _ SR K
e Detarmiﬁe ‘the favorite programs of ' e Make .a presentatieﬁ to the PTA abeut
© your students and-watch. them, being - your study e
sensitive to the portrayals they _ _ ? . o
_ see nlght]y. : . S . Write the networks and advertisers
' _ . o “about bias in the programs and
" PARENTS e , I cammeraials :
‘@ Watch your children"s favorite .pro= - <. = -~ I -
grams, and consider stereotyping by ’ fLéQﬁING AHEAD . . . : =
J ,sex, race, age, aﬁd handizap L oL T 'f R 'ﬁg
It will be a long time before all bias .
o Talk wlth, yaur children about these - is removed from instructional materials
o pgrtrayais - Discuss w?th them the _+ and television.,” Actions by.teachers,
., advertisements for their Favarlte C parents, and students can help to -
faéﬁ and toy ﬁraduzts oo : S accelerate that change. In the meantlma,
. N _ C T h alertness to bjased portrayals will help -
e Write t?? n§twarks and advertisers ' .  t5 reduce. the effects of that bias. As
about bias in the programs and —_ . we become sensitive to these issues, we

ﬁcmmerclals i _ “will be better prepared to develop’
‘ . personal- lifestyles that .are t pre=
‘. Wark with: teaihars tn SEﬁSltIZE‘EhI|d= determined by blased attltudes and im-
ren to the bias in televusian s . ' . ages.

partfayalﬁ

Aruitoxt provided by Eic:



1. Dther states havlﬁg similar legislatian Inilude lowa, New Jérsey,
Hassaﬁhusetts, and Pennsylvania. ' New York, Michlgan, Colorado,.
Maryland, South Dakota, and West Virginia have Boards of Education
‘that have proposed and/ur pg;Sedvsimiigr resolutions. : )
2, 'Nova is describgd in Volume Dne, Number L, May 1975 cF Crea:ed Equal
- a publication Df the ‘Southeastern Public Edu;at|gn Program. For a
copy, write to: Southeastern Publie Eduéatian Pragram, Box - 22652
.Jackson, Hlssissippi 39205 . o

- ' B . ’ ‘ 5
3. "Reprlnted with permisslgn from' What Ean You Do Abcut Enased

‘Textbooks? Prepared by the -Resource Center on Sex Roles in - Al _
‘Education, 1201-16th St., N.W., Suite 804, Washington, D,Gﬁ, 20036. -

'~ ... Quoted in Time, May 29, 1978, p. 90.

5. Ad&f&éses Férbthe four major .networks are:

&

. ' American Braadéastiﬁg CDFPGFEEIGﬁ 'Natlcnal Brcadcastlﬁg Ccrporatlan
©' 1330 Avenue of the Amerlﬁas . 30 Rockefeller Plaza :
" New York, New York 10915 o . _New York, New York 10020
" "Columbia Bréadéasting Syétém o L Publn: Braadcasting Service
. 51 West 52nd Street - v 304 w. 58th Street S
oL New York, -New York 10019 .~ .-. NEw.Yarkr New York _1@913 ¥
{ T R : : o :
= ': &E ] 3’
El ).
4 . k
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" APPENDIX A

Examplés of checklists and guidelines
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5, Evaluate YDur Textbc)oks
fDr Racnsm Sexnsm

B &

Mf,ax 'Réiéehbgrg

-

The statement: ”Cntena for Evaluatmg the Treatmem of Mmc:)ruty
_Groups and Wamen in Textb@mks and Other Learning Materials” jg'a -, |
revision and refinement of a’ paper’ prEvmust published - by the
- Michigan® ASCD. Its major new element is.a clear recognition that
women as well as racial-ethnic minorities must now: receive. what they .-
have both been so long denied—equal educational opportunities, as
‘reflected in fair treatment in curriculum and instructional rnateruals as
-also in other dimensions of school-and community life.
‘The statement of criteria ‘was written by Max Rosenberg of the
- Detroit Public Schools, who, served séyeral years as chairman of the »
Equal Educational Opportunities Task Force of MASCD. Dr. Rcsenberg . : ST
v has beer appointed by the ASCD Executive' Council to head a speual K ‘
'ASCD Working Group on Cultural Pluralism in lnstrug\tlonal Materials.
The arugmal_statemen,t of criteria received very wide attention
. from school systems.and colleges across the'country. Thousands of -
copies were’ requested and purchased, and numerous reprints were
S 7 “authorized.” The statement was. reprinted in Audiovisual Instruction.
! : . Articles and. reports about it were . printed in._the Spotlight: of the
' - National ‘Assotiation-of Secondary Schaal Pnnnpals, in NEA_ NOW,
and in Educational Leadership.
e Large numbers of textbooks in current use in Arnengaﬂ pubhc
sr_haols do not meet the essential needs of our children and youth,
As, educators, weEyc:u and l—must ghaﬁge this intolerable situation.
.~ We must r.illay an active role to assure that the textbooks used in our E
" schools dcx meet the needs Df stu,ients in a plurallstu;, demcn;ratlc '
- society. . .
. The statement of cn!erla%ﬁwth its pcrmted gmdelmes can serve’
- as a useful tool in the process of evaluating textbooks and other . .
_learning materials. It has proved to be very helpful to many teachers,
‘supervisors, administrators, and to board of education members and
other mterested citizens. .
You, too, can make good and eﬁe¢hve use of the :rnena »
- Evaluate the books that you use now in your classrooms, in your . '
o school, in your school district; reject and demand replacement for : :
ao . those which do not meet the test! Before you approve and purchase
~any new learning materials, carefully examine and evaluate them to ~ . )
make sure that they do meet high- standards both in-subject area ’
“eontent and. in their Hair and accurate and balanﬁed treatﬁwent Df
women aﬂd mmorlty gmups : ‘

THIS matemal is rEpHﬁted from Ellmmat;mq Ethnn: Bias in Instfuztgﬁéﬁﬁl\atgrlah
Comment and Bibliography, Maxine Dunfee, ed. Washmgt@n, bC: Assaénatliy Super-
vision and Curriculum Devel@pment, 1974, _ -

Q . _ ) ac .
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Cntena for Evaluatmg the Treatment Qf MinDFIty Groups :
and Womenin- Textboaks and Other Learnmg Materials

Educators have a major respnﬁsnblhty for the klnd and quahty of ,.

teaching process.
As’ responsible and dedu:ated educatgrs in a democracy, we
miist bring our. influence and strength and commitment-and wisdom

" to bear. We must Insist upon the production, selection, and use of
. the finest learning materials that our ‘writers and artists are capable .
- of ‘creating for. the education of all our children—male and’ female,

black and white, rich and’ poor, rural and urban and suburban, Cath-

" . textbooks and mher curriculum matenals used in the Iearmng= L

~olic and Protestant and Jewish, Indian and Oriental and Spanish:
“speaking—all of our children without exception: -

Textbooks and other instructional materials are wtally important

. 'to learners and their learning. These materials are. relevant to the
- students’ life experiences, or they are not. These materials give the -

students the clear feeling that this education is intended for them, or-

. it is not. These materials make the students aware that they are part

of the mainstream of. American education and. American life, or that .

they are not. Curriculum materials profoundly affect learners and their
.learning—in the way they view themselves and their social groups; in -

the way they -think"about their. roles and future, and about the society

and its future; .in the way they are ﬁ‘thlVEtEd to. wc:rk ‘and play and

learn and'live. ~ .

All textbooks and other cumc:ulum maternals shr:uld be exafﬁmed .

E aﬁalyzed and evaluated. with care -and- thought, to ensure that they,

meet the highest standards both in subject area content and in their

‘treatment of women and minority groups, Books and other materials

which do not meet these highest standards should cepfainly be rejected.
Following s a list of 20 criteria- which can erve as significant
guidelines for educators in the process of *SEIectlng textbooks and
other CUrncqum materials. While not all of the criteria will be appli-
cable in‘ every case, the questions raised do focus upon basic consid-
erations in the learning materials that we ‘use' in. the . educatlcm or
miseducation ef ,our. thlldren ‘ _ ’ :

"

Dces this téxtbcok or learhing rnatenal in both its textual '

ccrntent and illustrations:

T Yes
1, Ewdence on the part of writers, amsts and editors a sen-
sitivity to prejudice, .to stereotypes, to.the.use of material which

’-»wuuld be offensive to wamen or-to any minority group? . [J. [J

2. Suggest, by omission or commission, or by overemphasis
or underemphasis, that. any sexual, racial, religious, or ethnic seg-

" ‘ment of our population is more or less worthy, more or less Taba-

ble, more or less important in the mainstream of American Ilfe? [] O

3. Utilize fnumerous Gppartunmes for full, fair, accugfte,

and bElanC‘Ed treatment. of women-and mmr:rny groups? .~ - [ [

4, F‘rovnde abundant recognition for women and minority

.. Broups by pla:mg them frequemly in posmcns of leadershnp and

’ cemrahty? & . O O

5. Depict both male and female adult members of mmnmy
groups in situations whlch exh:blt them as fine and worthy models
to emulate?.

O |
|j\
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. ity groups? © ..

6. Present many instances of fully mtegrated hurnan Broup-
ings and settings to indicate equal status and nansegregated SQEIEI’

~_relationships? - | .,

7. Make clearly apparent the group represgmatmn of

individuals—Caucasian, Afro-American, Indian, Chinese, Mexican .

American, etc.—~and not seek to avoid- identification by such

" means as: smudging some colot over Caucasian facial features? -

8. Give camprehensive, broadly ranging, and well- plaﬁned

: representatmn to women and minarity groups—in art and, science,

in history and mathematics and Inerature and in all qther areas

’ :ﬂf Infe and culturet?

‘9. Delmeate Ilfe in cantempurary urban gnwr@nments as

well as in rural or suburban environments, so that today’s city -
children. can also find 5|gn|f|can! identification for themselvas,
their. prablems and challenges, aﬂd thenr pmem:al far ||fe, hberty, "

and the pursuit of happme;s? : ,
10. Par!ray sexual racnal, religious,- and ethnic graups in -

" bur society -in such-a way as to build positive images—mufual
understanding and respect, full and unqualified acceptance, and

cammnmem to ensure equal Qppartumty for all?-
. 11, Fresent snclal gmup différences in ways that will cause

'students to look upon the multi-cultural charaﬁler of our natlﬂn
asa value which we must ésteem and treasure? S

12, Assist students to recognize clearly the basic sim larme%

among all members of the human race; and the umquenesg of
_every single mdw:duali’ ; . :

-13. Teach the greal lesson that we must accept each other

Tow

. on the basis of individual -worth," regardless of sex or race or.
-religion or socioeconomic background? .

14. Help students appreciate the maﬁy importint contribu-

" tions to our civilization _made by members of the various human
‘groups, Emphasnzmg that every human group has its list of

achievers, thinkers, wrlters, arfists, sr.lenhsts bmlders, and political
leaders? . X .
- 15.. Supply an acéurate and 5§jund balarice in the matter of

historical perspective, making it perfectly: cleat that-all racial and °

religious and ethnic groups have mixed heritages,,which can well

. serve as sources of both group pride and group humility?.
16. Clarify the true historical forces and conditions which in

the past have operated to the dlsadvamage Qf wamen and mmar-

17 Clanfy the true centemparaw fgrces and candltlgns

which at. present operate to the dlsadvamage of women and»

mlm:nty groups?: .
18. Analyze. ln!ergmup tension and c:n:mﬂnct falrly, frankly,

) objectively, and with emphasis upon resolvmg our social -prob-

lems in a spirit.of fully implementing democratic values and goals
in order to achieve the American dream for all Americans?

19.. Seek to motivate students to examine their own ati-

tudes and behaviors, and to comprehend their. own duties and, .

responsibilities as citizens in a pluralistic democracy—to demand

freédom and justice and equal ‘opportunity for EVEFY mdnwdual

and fDr every group!

\ - s o . . . . ,
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" ; Yes ‘No . .~ ..
ZQ Help mincrny group (as well as majarlty group) students - : ‘L -,
to identify more fully with the educational process by prawdmg ST i
textual content and illustrations which give students. many gppor-~© - N po T
tunities for building a more positive self-image, pridé in thgir ST
group, knowledge consistent with their experience; ih sum, learn- - T S i
. ing material which offers students meaningful and relevant learni .. . .
mg wczrthy of their best efforts aﬁd energies? R N 7
" Editor's nate: This luthnr's cﬂ!ena are not in effecl a r_ahng scale You may
. ' however want to judge your present learning materials by’ these criteria. Unless you
are able to answer “yés” to all' of these questiohs, you may feel there is robm for
o S o improvement—or even a negd to seleﬂ new texibooks and 'uthgr m;!rucnunal
A . S matgrials. L )
i -
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= T s 5
- B S
\! Co T . ‘ * -
7 ’ P \ s
. = - -
H ) .;7_ ; *
i)
‘ ) )
[}
= 1 '

ERIC

Aruitoxt provided by Eic:



S YesNo .

S ’There are faverebleﬁ presentetlons of mothers employ,ed outside of the: heme

'3, ;Women worlﬂng eutexde of the home hold admrnjstratlve and/or teehmea] jobs.
: They are net all teaehere, hbranane social workers, nurses or. SEeretanee

S 4. ’!Faﬂ‘lere teke an eetlve and. eompetent pert in houeekeepmg end ehlld reermg end
L e are depreted ehewmg feelmgs of terrderness . :

S Grrls end boye partlelpete equauy m physneel eetmties

T 6. ,.G;rls and beye pe,ruerpate equal]y u:- rqtelleetuel eetmtres, i

. 7 Qne-perent ferrulres are pertreyed end the ﬁertreyel dees -not suggest that ehlldren
T wrth a smg]e parent eutometreelly suffer fmm rt )

L 8 Male and female eharaeters respeet eaeh ether as equels

9. Girls -and beye are both showri to be eelf-rehant elever end breve - eepable of
feemg their own: problems ‘and findmg their ewn eolutrene .

- 10, . Multlple perent fermhee (dworeed rema:i“ned) are’ portrayed and the portreyal does
i not suggest that” eueh farmly eond;tlons are autometreelly damagmg to the children.

-

| e T

1, 7 There are ‘no unchallenged derogatory sex stereotyped eherectenzet:one sueh as
'Beys make rhe best arehxtecrs " or Gzrl.s are silly T :

12 'Both glrls end boye are shown as hevmg a wxde range of eensrbxhtles feelmgs,
- and respensee o ‘-»__‘w.. , : _ :

___13 .:;\:'Bﬂth grls end boys heve e wrde venefy df career optmns -
-714. ‘ Adults who have ::hosen* hot. to. rnerry are pertreyed feverebly o -\ -
. __élsf ‘There are equel numbers of stenes wrth grls and be‘ys as eerltral ehereeters .
%16. The male noun or prdneun (rmﬂkmd he) ;5 not used jto refer to ell peeple

=1 7 ,..;xﬁrrls eeeomphshmente net therr elothlng or feeturee e:e emphasrzed

_— —_ 18 ' Clothmg end appearenee are net used to etereotype ehareeters o _

___19 "‘Non—humerl ehereetere and- thelr reldtrenehrps are not pereoruﬁed m sex stereetypes o

(.for example, depxetmg dogs as maseuhne cats as- femmme) _ P

20. - [For readers whreh mcorporete bmgrephre; ]brogrep}ues of women ina venety -
of roles are 1neluded ; _ ST

&
i - . . §

e ~ e _ - . i - 77,7; N : o 7)7 o 77 i ] F . N
‘Thie rhateri ls'reprlﬁted Frdm SeIF Study Guude to Sexlsm i Seh%‘els. PFEPaf‘Ed b‘:’

R FdUGEEIQﬂ ‘Committee .of ‘Pennsylvanians for Womens Rights. Permissidp gr‘anted to :
f';. "Pﬁf‘mt by F‘enneylvemaﬁs Fer \elcrmens Rughze and Penneylvame Department of- Edur:-z:t't?ﬂ

[KC" R (1 e
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GUIDELINES'FOR
IMPROVING THE IMAGE OF WOMEN IN TEXTBOOKS

‘S}:on, Foresman and Company -

Sexism refers to all those attituges and actions which relegate women to a second-
ary and inferior status in society. Textbooks are sexist if they omit the actions and
achievements of women, if they demean women by using pa’t'ronizing language, or.

if they show women only in stereotyped roles with less than the full range of- hurnan
interests, trants and capabllmes

Textbooks should treat women as the equals of men. AItHOugh in the past women
were regarded as inferior, they were not and are not inferior people. The sexist at-
titudes of the past should not be reflected in current publications.

GENERAL GUIDELINES FOR TEXT'AND ILLUSTRATIONS i

The actions and achievements
of women should be recognized.

The ¢ontributions of women to politics, the sciences, the arts, and other fields often
thought of as being provinces of the male only should be presented and explored.

The works of female authors are too often omitted from anthologies. When compiling
. or revising such texts, editors should actively search for material written by women.

. Females should be mcluded as often as males in math probfems, spelling and vocabulary
sentences, discussion questnons test items, and other exerciSes. Very often the overall
tone of a book is sexist because males are more frequently mentianed in exercises or
because the exercises present only stereotypes. .

t

Although many factors determine the contents of textbooks—authors, permissions,
- space, time, money, the market, etc.—these hmltatnons should not be used to exr:use

bias, prejudice, or insensitivity.

. Women and girls should be given
the same respect as men and boys.

-Writers, edit’ors‘, designers, and illust- ‘tors should make sure that both male and female
readers feel that a publication is dire.ted to them. .

While individual girls and women may be portrayed as comical, stupid, fearful, or

followers of maje initiative, such material should be scrutinized carefully in the context
. of the book a¥a whole to ensure that contempt for w as a group is not inadvert:

ently being foStered. For example, writers should taa e care that a joke about a woman

L . _
- { -
- This material is réprinted from Guidelines for |i-provina the image of Women in
, -~ Textbooks. Glenview, IL: Scott, Foresman, and C mpany, 1872.
< _—
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 misrepresenting realityy

=

=%

who isa bad driver, a shrewish mother-in- Iaw fmanclally inept, etc. does not present
" these quahtles as typical of women as a group. Girls and women should not be shown'

as more fearful of danger, mice, Sﬁakes and insects than boys and men are in similar

%

situations.

Women and girls ’hc:)uld not.be shown as.unworthy people when they do not conform
to male standards. Males should not be viewed as having a monopoly on ability to judge
what is interesting or worthwhile.

. Although women are a majority of the American population, in many ways their history

has been that of a minority group. Because of past discrimination, the same care must be
taken in portraying women as in pOrtraymg blacks, Puerto Ru:ans Chicanos, American
Indians, and other mmontues

Abilities, traits, interests, and

activities should not be assigned on the

basis of male or female stereotypes. ’ /.
One reason often cited for the overwhelming percentage of selections by or about males
in literature and language arts texts is that boys will read only stories about boys, whereas
girls will read anything. If females were not depicted as passive, lackluster, sweet but
senseless drudges, both boys and girls would.find them more interesting. Few bays have
rejected Alice in Wonderland or The Wizard of Oz because the main characters are girls.

Females as well as males possess courage, physical strength, mechanical skills, and the
ability to think logically, Males as wel!l as females can be fearful, weak, mechanically
inept, and illogical. Females can be rude, intractable, active, or messy. Males can be
polite, cooperative, inactive, or neat. Because such characteristics are shared by males
and females in reality, textbooks that classify them as “‘masculine” or "feminine’’ are

¢

Both men and women should be shown cooking, cleaning, making household repairs,
doing laundry, washing the car, and taking care of children. Both men and women
should be shown making decisions; participating in sports; writing poetry; working in
factories, stores, and offices; playing musical instruments; practicing medicine and law;
serving on boards of directors; and making scientific discovecies.

Children OftEﬁ conform to the standards of their peérs because they fear ridicule.
f only bc:)ys are encouraged to be active and competitive, glrls with these inclinations
may learn to stifle them. If only girls are encouraged to express openly such emotions
as fear, sorrow, and affection, boys may feel reluctant to express these emotions.

Both men and women have much to gain from the elimination of stereotypes. Text:
books which avoid male and female stereotyping will more accurately represent reality,
encourage tolerance for.individual ditferences, and allgw more freedom for children

. to discover and express their needs, interests, and abilitles.

41 . s‘ﬂ



- RECOMMENDATIONS FOR AVOIDING SEXIST LANGUAGE

The omission of women

Terms and titles which use “"man’’ to represent humanity have the effect of excluding

women from participation in various human activities. It is usually easy to find some
. other way of expressing the idea.

EXAMPLES OF SEXIST LANGUAGE: . POSSIBLE ALTERNATIVES

early man; Neanderthal man: When ¢ early humans, early men and women:

man invented the wheel . . . : History . Neanderthals, Neanderthal men and

of the Black Man in America; Man and women; When people invented the

His World ' wheel . ... History of Black People ]

in America; World History

Occupational terms often ignore the existence of women workers. Use terms that reflect
the actual composition of a group.

EXAMFPLES OF SEXIST LANGUAGE . POSSIBLE ALTERNATIVES

bustnessmen, congressmen; mailmen; businessmen and wamen, business people.
repairmen. etc. when womensre part members of Congress, congressmen and
of these groups women,; mail carriers: someone 1o reparr
N ‘ ' the ...

Males are often chosen to represent “typical” examples, thereby excluding women from
the reader’s thoughts. There are many ways to include women in such examples.

EXAMPLES OF SEXIST LANGUAGE POSSIBLE ALTERNATIVES

the common man, the man on the strest: ordinary people. the person who pays a

the man who pays a property tax; the property tax, one who pays a property tax.

typical American . . . he, the motorist typical Americans; motorists . . . they,
~he - ‘ the motonst . . . he or she

Wherever possible avoid the use of “‘he-him" referents. Substitute "*he or she,”” “’her or
him,” or a synonym for the noun. It is often preferable to use a plural sentence,
followed by the pronoun “‘they.”

The demeaning of women . &

Avoid constructions implying that women, because they are women, are always
deperident on male initiative.

EXAMELES OF SEXIST LANGUAGE POSSIBLE ALTERNATIVES
The ancient Egyptians allowed women Women in ancient Eqypt had considerable:
considerable control over property. -control over property .
A slave could not elaim his wife or chil- Slave men and women tried to maintain
dren as his own because the laws did not family.relationships, but the laws did not
. recognize stave marriages. recognize slave marriages
~the farmer and his wife; a hatheowner a farm couple. homeowners and then
and his family chiidren
Q W
)
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Writers often judge women’s achievements by étandfards tifferent from those by which.

they judge men’s. This is necessary in some professipral sports where the sarne standards
do not apply. However, in other areas one’s sex does not affect one’s competence. There-
fore, writers should avoid constructions that place women in a special class. Words like
girl,”” “young woman,"” "'woman," “lady,” and “'gal"’ often subtly denigrate womeri’s

achievements. They should be used only when their counterparts “boy,” "young man,
“man,” “'gentleman,’’ and "'guy’’ would be appropriate in referring to a male.

{n some cases, it is necessary to refer to a woman's sex, as in the sentence: “The works

EXAMPLES OF SEXIST LANGUAGE

Arthur Ashe is one of the best tennis
players in America today, and Billie Jean
King is one of the best women players.

Marie Curie did what few peaplé=men or
women—could do.

Mary Wells Lawrence is a highly successful
woman advertising executive.

POSSIBLE ALTERNATIVES

Arthur Ashe and Billie Jean K‘iﬁg are
amaong the best tennis players in Amernica
today. )

Arthur Ashe is ane of the best male tennis
players in America today, and Billie Jean
King,is one of the best female players.

8

Marie Curie did what few people could do.

Mary Wells Lawrence is a highly successful
advertising executive.

of female authors are too often omitted from anthologies.”” However, if possible, the
reference should be made with the aid of feminine pronouns, as in the sentence: ""The
doctor walked into the room and put her bag on a chair next to the patient's bed."’
Such terms as ““woman doctor” or ‘“female executive’’ are only acceptable where it is
impossible or too cumbersome to indicate the person’s sex by the use of pronouns,

N

A patronizing tone toward women must be avoided. References to a woman's appear-
ance and family should be avoided unless it would be appropriate to refer to a man’s
appearance and family in the same context. :

EXAMPLES OF SEXIST LANGUAGE: L
lady professor; girl pilot;’ the ladies
{unless ““gentlemen* is also used] , the fair
sex, the weaker sex; the little woman:
men {aﬁéﬁﬁ‘ameuﬁ[

Galileo was the astronomer who discovered
the moons of Jupiter. Marie Curie was the
beautiful chemist who discovered radium'

The candidates were Bryan K. Wilson,
president of American Electronics, Inc,
and Florence Greenwood, a pert, blonde
grandmother of five.

POSSIBLE ALTERNATIVES: °
the professor . . . she, woman professor:
the pilot . . . she, female pilot; women,
the woman,; men and women

Galileo was the astronomer who discovered
the moons of Jupiter. Marie Curie was the
chemist who discovered radium.

Galileo was the handsome astronemer who
discovered the moons of Jupiter. Marie
Curie was the baautiful chemist who dis-
covered radium.

- The candidates were Bryan K. Wilson,
_president of American Electronics, Inc.

E o= = N

- .and Florence Greenwood, credit manage

for Bloominghill's department store.
The candidates were Bryan K. Wilson, a
handsome, silver-haired father of three
and Florence Greenwood, a pert, blonde
grandmother of five,



In New England, the typical farm was so
small that the family members could take

Children had once learned about life by
listening to aunts, uncles, grandparents,

Sex-role stereotyping
Editors'and authors should be cautious when they assign certain activities or roles
'to people purely on the basis of sex. Many such assumptions misrepresent reality and
ignore the actual contributions of both sexes to the activity or role.
EXAMPLES OF SEXIST LANGUAGE - POSSIBLE ALTERNATIVES.
In New England, the typical farm was <o
small that the owner and his sons could
take care of it by themselves, care of it by themselves. ...
Children had once learned about life by
¢ listening to aunts, uncles, grandparents,
' and the wise men of their town or and the wise people of their town or
neighborhood. neighborhood.

Personal symbols are small, personal
objects or possessions that have particular

for example, a pressed flower might recall
a dance she attended many years ago. A
boy might keep a cracked baseball bat

because it reminds him of the time he hit

o A the winning hame run.

Write a paragraph about what you expect.
to do when you are old enoeugh to have
Mr. or Mrs. before your name.

[Sdmple spelling axereises)
Al listened patiently to the ladies chatter,

The ex-stenographer got a job as a
stewardess with an airline,

1

“and other teacher aids.

EXAMPLES OF SEXIST LANGUAGE
Hammers and scissors are good eye-hand
cuordinators. Hitting the nail instead of
the thumb is a triumph for the boys.
Cutting out paper dolls and their gar-
ments is good for the girls.

The boys like action stories, and both

bovs and girls like animation and camedy.

Girls will read stories that boys like, but
the boys will not enjoy ““girlish’’ stories.

associations for their pwner. To a woman,

Care must be taken to avoid sexist assumptions

Personal symbols are small, personal
objects or possessions that have particular
associations for their owner. To a parent,
for example, an old toy truck right serve
as a reminder of a boy who has grown up.
A girl might keep a broken tennis racket
because it reminds her of a hard-won

“championship.

Write a paragraph about what you would
like to do when you grow up.

Al listened patiently while the women
talked.

The ex-stenographer got a degree 1n
accounting.

and stereotypes in teachers’ manuals

POSSIBLE ALTERNATIVES

Hammers and scissors are good eye-hand
coordinators. For a child, hitting the nail
instead of the thumb or cutting out a
recognizabie shape is a triumph.

Mast children like action, animation, and
comedy in stories. Some children, how-
ever, will enjoy lighter or more sentimenta!
types of reading materials.

If, after careful consideration, an editor finds it desirable to use selections that contain

sexist attitudes, these attitudes should be discussed, in accompanying descriptive material
or discussion questions. @therwise the text will convey 1o the reader the impression
. that sexism is socially acceptable, rather than a form of prejudice or a tack of sensitivity.

[ [
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HOLT, RINEHART AND WINSTON .
SCHOOL DEPARTMENT

GUIDELINES . FOR THE DEVELOPMENT
OF ELEMENTARY AND SECONDARY
INSTRUCTIONAL MATERIALS

The Treatment of Sex Roles

Because educational materials ifluence the de-
velopment of the attitudes students carry into
it important that the values and societal roles
suggested in instructional materials be positive
ones, and thdc they be as free as possible from
bias, stereotypes, and career-role restriction.
Both men and women should be ponrayed in
such a way as to build positive images and
foster mutual respect for both the group and the
individuals in that group. Textbooks, supple-
~mentafy -materials;-and-audie-visual produces
should be carefully developed to contribute to
a student’s forming.of a positive self-image and’
a positive, respectful image of others.

Children absogb more subliminally than
authors and editors may realize. It is therefore
necessary that we develop sensitivity to bias
in educational materials, both to comect in
eqyities that exist today, and to prepare chil-
dren for the world thev will enter when they fin-
ish their education. "An editorial slant which
assigns a particular societal role or set of val-
ues to a particular group of people is a form of
bias, and should bs- \79*-& as potentially
damaging. :

Children will be exposed to role models
that allow each one the greatest possible oppor-
tunity for full development as a person. ‘

I. ROLE MODELS

The traditional roles of women in society as
homemakers and in the areas of child-rearing,
eduecation, nursing, and the arts are both valu-
able;and vital to the life of the society. No ef-
fort should be made to downgrade or disparage
these roles. Rather. -an effert-must be made to
expand the roles of both sexes, to include men
in nurtusing,and homemaking activities and.to
include women.in areas such as business and

““variety of dome

roles does a disservice to both sexes. Children

should see people of both sexes in a variety of

activities and reles so they can identify with |
those models and thus develop their own indi-

vidual talents and preferences to thejr best

advantage. ‘

A. Mlustrations should reflect variety in
occupartion and dress for both men and women.
It is not necessary to depict a woman in a dress
and apron or a man in a business suit with a
briefcase for them to be recognizable as male
and female,.

B. In view of the projection that 90% of
all women will work ourside the home at some
time in their lives,* women are not to be stereo
typed as "housewives” continually engaged in
housework. Where women are represented as
mothers, they should be shown, whenever pos-
sible,as having other interests—work, hobbies,
sports, etc,

C. Men are to be shown participating in a

stic chores, such as cooking,
sewing, housework, child-rearing, etc. Care
should be taken to avoid implying that they are
inept at these activities or that to do them is

" demeaning. It should not be implied that a mag,

who engages in domestic thores is "henpecked”
or effeminate. '

D. Some single-parent families will be in-
household.

E. Both sexes should be allowed a full

range of emotional expression. Sensitivity to
the needs and wants of others will be stressed
as desirable. Men should not be shown as need-
ing to resort to violence, nor women to tears, to
achieve an end.
F. No job or hobby should be shown as
reflecting on the masculinity or femininity of
the people who pursue it. Thus, hairdressing,
truck driving, nursing, and woodworking should
be shown as legitimate pursuits for members of
both sexes. ‘

G. Care is to be taken in the portraval of

;children, Girls should not always be shown in

dresses, plaving "house.” or deferring to bovs.
Children of both sexes will be shown plaving
with all kinds of toys, bovs should not be limit-
- tovs and piris w

ed to Tactive,” Taggressive”

dolls and "passive” tovs.

science. An unbalanced assignment of such |

This rﬁaﬁerial_ is reprinted from The Treatment of Sex Roles. New York: Holt, Rine-
hartgand Winston, 1975. o - .
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H. A balance is to be maintained in the
use of role models in exercises, examples, all
text materials not controlled by outside copy-
right, and both researched and camm;ssmncd
visual materials.

= 1. Specifically, woémen and girls sometimes
should be deseribed or shown
2) involved in competitive team sports
such as baseball and soccer
b) actively engaged in construction and
::panr—weadwmkmg, building, mechanical and
electrical work

€) as leaders
d) in investigacive and analytic atricudes
—collecting and analyzing rocks and minerals,
studying reptiles and insects, doing math prob-
lems
e) exhibiting courageous and fearles
ateitudes
) wérking in a variety of jobs and ca-
—in offices and factories, as doctors.,
- lawytrs cab drivers, stockbrokers, telephone
installers, housepainters, engineers, research-
ers, pilots, ship personnel, ete.
B) as larger, heavier, physically and emo-
- tionally stronger, and more aggressive than the

men or the boys around them

2. Similarly, men and boys sometimes should be
shown

a) playing and working together in non-

= comperitive settings—doing a puzzle, planting
flowers, shopping, etc.

b) involved in homemaking activities and
using the implements of such activities —cook-
ing, cleaning, weaving, etc.

c) ii‘IEEfESEEd in"soft” things—fabrics,
butterﬂles daydreaming, babies, flowers

d) enjoying,a sense of order—cleaning
things up, making things neat, paying attention
to personal appearancé and hygiene

- e) as followers
) f) as interested in music, danding, art,

fantasy, poetry
B) working as assistants, secretyries,

telephone operators, elementary school tNachers,

airline cabin attendants, practical nurses} etc.
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SPECIFIC CRITERIA FOR EVALUATIDN OF INSTRUCTIONAL MATERIALS
BY MEMBERS OF THE LEGAL COMPLIANCE COMMITTEE

I, Ha[grand"Faméjg:RqJes - Ed. Code 9240(a), 9243(a)
In order to encéurage the individual development and self-esteem of each
child, regardless of gender, instructional materials, when they portray
people (or animals having identifiable human attributes), shall portray
women and men, girls and boys, in a wide variety of occupational, emo-
tional, and behavioral situations, presenting both sexes in the full range
of their human potential, )

A. The criterion in this section is essential; in order for the material to
be approved, this criterion SHALL be met. ‘

1. Descriptions, depictions, labels, or retorts which tend to demean,
stereotype, or be patronizing toward females must not appear.

fDo references to women indicate that theijr talents,

intellegence, or activities are inferior to those of
men? Or that they are incapable of handling a sit-
"vation without a man's assistance? For example,

‘there should be no labels such as '"'old maids,'" "figh-
wives,' "henpeckers," or '"woman driver," or retorts
‘such,as ''she's only a gir!" or '"what do .you expect

from a girl?" Such references constitute adverse
reflections. See discussion in "Limitations' on page 1.)

§

B. Criterion #2 in this section is an essential item and shall be met.
If met, the remainder of the criteria should be met, but one hundred
percent compliance on each one is not essential to a 'yes'" vote.

Each criterion represents a value judgment, and unless the deficency
is flagrant, failure inyone criterion should not disqualify the item,

T provided it meets the other criteria to a reasonable degree. ' Criteria

#3 through #7 in particular may be judged as a group, wherein an

especially good rating on one criterion may compensate for a poorer

showing on another one.
. -

2. Instructional materials that generally or incidentally reflect
contemporary American society, regardless of the subject area,
must contain references to, or illustrations of, males and females
approximately evenly, except as limited by accuracy.

(This criterion is largely self-explanatory. It applies

to those materials in which the gender .of persons referred
to or jllustrated is incidental to the purpose of the mate-
rial, such as a science or health textbook, or a geheral
reader.)

Reprinted from '"Guidelines for Evaluation of Instructional Material for 7
Compliance with the Social Content Requirements of the Education Code'' (1976)
with the permission of the California State Department of Education, Curriculum
Frameworks and Instructional Materials Selection Unit,




3.

LW

. gender.

Mentally and physically active, creative, probiem-solving roles,’
and success and failure in those roles, should be divided approxi-
mately evenly between male and female characters.

(1t is important to look for instances in which females,
both girls and women, are involved in mentally and phys-
ically active, creative, problem-solving roles--such as
conducting a science experiment, participating in sports,
repairing a broken object, building a bookcase--that are
all too often depicted as male-oriented, and determine
whether such instances occur in a fair proportion to
those involving males'

The consequences of activity undertaken by males and females
must be observed. Positive or negative results can come
from the undertaking of. any task. A pattern of positive or
negative .results, perhaps most simply defined as success or
failure, should not emerge as correlated with sex. It is not
suggested that all characters succeed at all times. However,
the ratio of success to fallure must be approximately the
same for female characters as for male characters.)

Emotions--for example, fear, anger, aggression, excitement, or
tenderness--should occur randomly among characters regardless of

(All people are capable of, and susceptible to, all
emotions, and the idea that only females cry and only
males fight is an inaccurate projection of reality.
This is not to say that instructional materials must
consistently depict males and females in reversed emotional
"roles. ‘Evaluators should, however, be aware of the tend-
ency to stereotype emotions. |If any pattern appears, such
as only females expressing fear or tenderness, or only
males expressing anger, the material does not meet this
~ criterion.) :
Traditional activities engaged in by characters of one sex should
be balanced by the presentation of nontraditional activities for
characters of that sex.

("Traditional'y in this criterion refers to activities which
are generally cansadered appropriate for persons of one sex.

- For instance, women cooking, sewing, or cleaning; men working
in employment outside the home; boys playing baseball; or
girls playing with dolls. The instructional materials cer-
tainly need not exclude such activities. They should bal-

. ance such portrayals with their opposite--nontraditional
activities for such persons. Examples might be a boy read-
"ing or at quiet play, a man seeking help solving a problem.
Adults of both sexes should be portrayed in domestic chores,
recreational activities, and creative endeavors whenever
these activities are portrayed in the materials. Balance
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is achieved when instances of traditiopdl activity can be
shown in fair proportion with instances of-nontraditional
activity. The evaulator should make a qualitative judgment
about the competing portrayals.  For example, a single il-
lustration or a short poem which is nontraditional is quan-
titatively overbalanced by a ten-page story involving a
traditional activity. However, the story would still be
acceptable if the poem has an educational effectiveness or
impact equal to or greater than that of the story.)
6. |If professional or executive roles, or vocations, trades, or other
: gainful occupations are partrayed men and women should be repre-
sented therein approxlmately equally.

(This criterion is FE]EEIVE]Y self- explanatary lts pur-

pose is to expand the portrayal of occupational roles of men and
women and enable children to identify with all fields of
enterprise, regardless of sex.

Evaluators should ensure that instructional materials indicate

an equally wide variety of vocational choices for men gnd women,
measured by the number of vocations in which women are. depicted
compared to the number in which men are depicted. Disproportion-
ate numbers of women portrayed in a particular vocation should
indicate that the material requires careful scrutiny for compli-
ance.

' Many professions (for exampla, medicine, Iaw engineering, -and
banking) are typically portrayed as male- -dominated. -Evaluators
should ensure that women are depicted in such professional roles -
approximately as often as men. Whether such equatity is achieved
can most easily be ascertained by a simple head count comparison
of male and female main and background characters portrayed in
professional roles. Women should also be presented in executive
pos itions--as business executives, officials, and administraeors,
for example--as often as men are. Similarly, women should be
presented in skilled oacupatlons such as building and other tech-

i nical trades.)

7. Where life=style choices are discussed, boys and girls should be offered
an equally wide range of such asplratlans and cholces.

(various occupations and various life styles--marriage, remannlng
single, raising ch™dren or not doing so--should also be cast in an
affirmative light. A child should not Tearn that women can, and do,
work outside the home, but are unhappy, tired, or too busy to enjoy
life If they do so. Fantasies and dreams QF children for thenr own

futures should not be sex- scere@typed )
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8. Whenever a material presents developments in history or current events,
or achievements in art, science, or any other field, the contributions
of women shnuld be in¢luded and dlscussed when hlstarlcally accurate.

(This CFItEFIQﬂ is designed to prevent a continuation of the

common practice in instructional materials of failure to give
sufficient attention to the achievements of women in all fields

of endeavor which are discussed. In the development of any field,
the contributions of women can generally be accurately included.
Women have, because of the bias in our culture, generally been less
esteemed and less recognized, no matter what their fleld, than

men who made comparable contributions.

The criterion does not set out specific FequlrEmEﬁES However,
if biographies are included in the material, biographies of
women should be presented. Evaluators will find that materials
which simply ignore half the population of any nation are not
acceptable.)

9. Imbalance or inequality of any kind, when presented for historical
accuracy, should, in the student edition of the instructional
material, be IﬁtérpFEtéd in light of cantemporary standards and
circumstances.

(Failure to meet the criterion set forth in 8 is justified
only by the need to be historically accurate. When refer-
ences to women are omitted, their absence must be discussed
and questioned in the student edition, wuth:partlcular em-
-phasis on the historical forces which hdve created the in-
' egquality, the change in the situation based on present cir-
“cumstances, and the necessity for continued efforts to make
equal opportunity a reality.)

10.  Sexually neutral language--for example, "people,' 'persons,'' ''men
and women,'' ''pioneers," '"they''--should generally be used. ‘

(The standard here is basically objective and easy to measure:
Does the material indulge in male references so as to exclude
females as participants in society? It is left to. the eval-
uator's discretion to determine when there are extanuatlng
circumstances, such as adherence to grammatical rules or the
requirement to convey the author's intended meaning.)
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